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Summary これは 3 名の共同研究者たちによる現地調査をもとにした現代中国にお

けるトランスナショナル教育についてまとめた中間報告です。このプロ

ジェクトでは特に「異文化エージェント」の役割に注目しています。こ

こで言う「異文化エージェント」とは、例えば、在中国の外国人専門家、

国際的な教育プログラムのマーケティングを行なっている人達や、政府

関係者たちです。彼らはトランスナショナルで多文化的な教育機関の設

立を可能にし、学生達がそうした教育を受けられるよう道筋をつける役

割も担っています。現地では、こうしたエージェントの人達への詳細な

聞き取り調査と、教育現場の観察、調査を行ないました。 
 

 
Research questions and background 
This is a preliminary report on a fieldwork-based study of transnational education in 
contemporary China focusing on the role of intercultural agents. Transnationalism has 
become a key term in the study of globalization, referring to individual mobility patterns and 
institutional links that cross national borders. Both educational pathways and educational 
institutions have become increasingly transnational in recent decades, particularly in Asia, 
and showing the dramatic expansion in China. The Chinese government re-established 
transnational educational links by importing “foreign experts” in the early 1980s, an 
educational experiment explored by David Wank in fieldwork project (b). More recently, 
private initiatives have brought foreign educational institutions into China at both the tertiary 
and secondary levels, a phenomena explored by James Farrer in fieldwork project (c). 
Simultaneously, Chinese students have been drawn into exchange programs run in other 
countries, as addressed by Kosaku Yoshino in fieldwork project (a). Yoshino examines the 
role of transnational institutions drawing Chinese students into higher education programs in 
other Asian countries such as Malaysia and Indonesia. In all of these transnational 
educational projects key intercultural actors are at work enabling the establishment of 
transnational educational institutions and facilitating the movement of students into 
transnational educational pathways. These include foreign experts in China, marketers for 
international educational programs in China, and government agents setting up these 
programs. Some of these agents are mainland Chinese; others are foreigners and overseas 
Chinese representing foreign and “joint venture” educational programs. The fieldwork 
projects of the three researchers consisted primarily of in-depth interviews with these agents, 
and observational visits to their institutional settings. 
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Three separate but synergetic fieldwork studies were conducted by the three researchers on 
this project: 
 
Fieldwork project (a) – Yoshino. The aim of Yoshino’s fieldwork was to examine the role of 
Malaysian Chinese intercultural actors in establishing English language programs in China 
and other Asian countries, thereby drawing PRC and overseas Chinese students into 
English-medium higher education programs in Malaysia. Particular attention is drawn to the 
ways in which Malaysia’s bi-lingual and “bi-cultural” ethnic Chinese in the education 
industry serve as intermediaries between PRC and overseas Chinese and Malaysian Chinese.  
 
Fieldwork project (b) – Wank. The aim of Wank’s fieldwork was to study of cross-cultural 
contact as seen in Shanxi Agricultural University (SAU) in 1980-82. During these two years, 
two Americans (David Wank and Kitty Barnhouse) came to this work unit for two years to 
teach English to the students and faculty of SAU. This reflected the broader changes of the 
reestablishment of relations between the U.S. and China and China’s new policy of opening 
up (kaifang). Therefore, the period 1980-92 was also a crucial turning point in Chinese 
society and in China-United States relations. Wank’s research was a combination of interview 
and documentary methods used to investigate this unique intercultural encounter.  
 
Fieldwork project (c) – Farrer. Farrer’s work looks at the advent of a system of international 
primary and secondary schools in Shanghai in the post-1978. International primary and 
secondary schools in Shanghai comprise foreign-run schools only open to people with foreign 
passports or Hong Kong, Macau or Taiwanese residency. There are also international 
programs at Chinese schools, with some experimental programs striving to integrate foreign 
and Chinese students into the same classroom. For the most part, these programs serve an 
elite and highly mobile population of children of the dependents of foreign employees. At a 
macro-level, the research sought to understand the transnational organizational structure of 
this growing international school system, the make-up of faculty and student bodies, and the 
degree of social and cultural interaction with Chinese institutions and people. At a 
micro-level, the study sought to understand the perspectives of teachers, administrators, 
parents and students, focusing on their relationships with the host society, and the social 
identities structured by the subculture of the international school system.  
 
Methods, field trips and data collection 
(a) Yoshino was originally interested in studying a transnational collaborative education 
project in Suzhou, but his administrative duties at university made it difficult to schedule a 
research visit to China. Instead, he chose Indonesia as an alternative research site in addition 
to Malaysia, his main research field. The grant was used for field trips to Malaysia and 
Indonesia in March 2008. In Malaysia, he interviewed various types of Malaysian Chinese 
intercultural actors about their role in helping to establish English language programs in 
China, recruiting students in China and sending them to English-speaking private colleges in 
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Malaysia. In Indonesia, he conducted research on transnational education business in which 
Malaysian Chinese and Indonesian Chinese collaborate for English-medium private colleges 
in Malaysia.  
 
(b) Wank took three trips to China and one to the United States. Interviews were conducted 
singly by Wank as well as jointly with a research assistant/collaborator Sun Zhao (former 
editor of Shanxi Culture and Director of the Research Institute of Shanxi Culture). Follow-up 
interviews were conducted by Sun. Documentary materials were gathered in China and the 
United States.In China Wank and Sun interviewed persons at SAU in the 1980-92: these 
consists of interviews with 13 former students from several of his courses, 2 colleagues in the 
Foreign Language Teaching Group, the former Vice-Director of the Shanxi Province Foreign 
Affairs Office, the Vice-Director and then Director of the SAU Foreign Affairs Office, one 
member of the building staff where Wank lived, a three-hour group discussion was also 
organized between Wank/Sun and 7 former students.  In addition follow-up interviews with 
10 of the interviewees were conducted by Sun. All interviews/discussions were taped and are 
currently being transcribed into Chinese. In the United States Wank visited Oberlin College 
where he interviewed the then (and still current) director of OSMA about his own background, 
recollections about the beginning of the Oberlin/SAU relations in 1979-1980, and views on 
the situation of Wank and Barnhouse in SAU from the perspective of the director, and views 
on the development of the relationship between the two institutions. Wank also obtained 
documentary data. From China, this consisted of reports by the Shanxi Province Foreign 
Affairs Office regarding Wank’s situation and activities in SAU Oberlin, this consisted of 
OSMA executive committee minutes in the late 1970s discussing the establishment of 
Oberlin/SAU relations, and articles from OSMA publications from 1979-1982 about the 
exchange. Wank also located correspondence between OSMA and SAU, as well as between 
Wank/Barnhouse and the OSMA director that he will obtain during a future visit. 
 
(c) In multiple fieldtrips to Shanghai, Farrer interviewed teachers and administrators at half 
of the 12 international schools in Shanghai, one of the international programs at a Chinese 
school, and three international kindergartens. He also interviewed parents and children (age 
12-18) involved in all these programs. (For interviews with children, parents were either 
present or sitting in the next room.) The interviews were all transcribed verbatim. In addition, 
he visited the schools, toured the facilities and engaged in conversations with researchers in 
Shanghai, including Prof. Tian Xiaohong of the Shanghai Academy of Social Sciences who 
has conducted the only sample survey of the resident foreign population in Shanghai.  
 
Preliminary findings from fieldwork projects 
(a) Analysis was made of ethnic Chinese intercultural actors, who are not only multilingual 
but also familiar with Western (British) institutional culture and Chinese business culture. 
This group is represented, for example, by Malaysian Chinese English-language educators, 
who are hired as English-language education consultants and commissioned to design 
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English-language study curricula.  They emphasize the effectiveness of their localized 
teaching methods which have been freed of many of the constraints of British and American 
applied linguistics. These Malaysian Chinese intercultural actors are a driving force in the 
spread of English among PRC and overseas Chinese. Previous studies of the spread of 
English (e.g., Linguistic imperialism) assumed a dichotomous relationship between 
“English-speaking countries” and “non-English speaking countries.” The increasingly active 
role played by Malaysian Chinese middlemen de-territorializes English language education. 
This de-teritorialisztion is symbolic of the current trend in English-medium higher education, 
and this perspective is bound to take on added importance in discussions about patterns of 
flows of students in the postcolonial world.  
What may be called the “Englishization” of higher education in Asia is forging connections 
between Chinese Malaysians and PRC Chinese nationals and, for that matter, Indonesian 
Chinese. These links may be referred to as transnational ethnicity. Needless to say, any hasty 
understanding of this development as simply a matter of “the Chinese connection” or as an 
example of “long-distance nationalism” should be avoided. What in actuality are the effects 
of the Englishization process on the relationships between Chinese and Malaysian Chinese 
and on the organization of identities among the actors involved? It will be important to spend 
more time observing the forms, repetitiveness, and durability of these links, as they represent 
a social trend of great interest and significance for the future. 
 
(b) Overall the research enabled Wank to obtain a better understanding of the life situations 
and historical backgrounds in China and the US that caused various people to be in SAU in 
the 1980-82. This project uses this two-year period of interaction between Chinese and 
Americans in the local Chinese place to shed a unique light on this turning point in history.  
While this history was constituted by policy changes at national level, at the local level it was 
constituted by changes in the consciousness of persons and organizations. The arrival of the 
American teachers brought a very new element to the life of the work unit. This pushed both 
Chinese and Americans to confront new situations and behaviors, an experience that was both 
puzzling and enlightening and transformed their perceptions and consciousness of the other. 
This two-year period in history deserves to be recorded for the unique light that it can shed on 
Chinese-American relations, as well as the human condition of encountering the other. Wank 
is currently analyzing the data to better understand perceptions of the cross-cultural 
encounter and plans to conduct further interviews on this matter in China and the US. 
 
(c) The international primary and secondary school systems in Shanghai are much more 
extensive than initially thought, making this a very formidable fieldwork project at the 
macro-level. From one American and one Japanese run consular schools early 1980s, 
Shanghai now has 12 foreign-run international schools, four Chinese high schools and 150 
elementary and junior high schools open to foreigners. There are 20,000 school age foreign 
children in Shanghai, mostly the dependents of foreign employees. These various types of 
international schools form an exclusive and expensive educational system for mobile elites 
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with very extensive transnational linkages. The Japanese school is the largest overseas 
Japanese school in the world and is run by the Ministry of Education. There is also a joint 
German-French international school with close ties to the respective governments. Other 
international schools function primarily in English, and generally have less direct ties to 
governments though extensive ties to networks of international schools. Research found that 
families, teachers, administrators and students at the foreign-run international schools tend to 
work, study and live in a highly transnational space that includes frequent moves between 
Shanghai and other international destinations, with little contact with “the local society” of 
Shanghai. Indeed, the educational system may be the least socially and culturally integrated 
aspect of the lives of expatriates living in Shanghai. Children generally have almost no direct 
social contact with children in Chinese schools. The international school environment is itself 
extraordinarily multi-cultural and transnational. Parents and teachers report a similar 
“international school culture” that is truly global. Children who spend several years in the 
system generally have the characteristics of “third culture kids.” Still the ethnic mix of 
children does change place to place and local policies matter greatly in influencing the 
cultures of international schools. Although PRC nationals are not allowed to attend 
international primary or secondary schools, the schools are in some sense very “Chinese,” 
with ethnic “overseas Chinese” students (usually from Hong Kong, Taiwan or the US) 
constituting the biggest ethnic group in the schools. There is a tendency, moreover, for 
parents to hope to integrate their children more into the local society, especially regarding 
language education. 
 
Initial conclusions  
China is at the heart of a vast and growing number of experiments in transnational education. 
Chinese are the largest group of students studying abroad and are the focus of efforts in 
places such as Malaysia and Indonesia to recruit foreign students. Ironically perhaps, the vast 
movement of Chinese students abroad creates an ever greater demand for English-language 
based educational programs at the tertiary level, such as those studied by Yoshino. To use 
Yoshino’s term, there is simultaneously a “deterritorialization” of both language and ethnicity 
evident in all these projects, with this effect especially evident in the secondary schools 
studied by Farrer. The actors involved in this process are often members of a highly 
transnational educational technocracy that serves an increasingly ethnically mixed 
“transnational capitalist class.” The state remains an important factor in these processes. 
Wank’s research points to the efforts of the Chinese state to internationalize education at a 
very early point in the opening and reform era. Farrer’s research points to the effects of state 
policy that enforces the educational and social segregation of “foreign” and “local” students. 
One question that all these fieldwork projects pose is about the cultural, social and 
educational outcomes of these projects of internationalization. Both Yoshino and Farrer’s 
research points to the possibility of deterritorialized “third cultures” of international 
education emerging that remains poorly integrated into local institutions and communities, 
but are themselves the basis for transnational educational and social subcultures. Wank’s 
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more micro-level study, however, opens up the possibility that international education 
programs at certain times and places can have an extraordinary effect on the lives and 
outlooks of host societies, particularly in societies in which international educational 
opportunities are new, rare and in great demand. Wank’s research, in particular, points to the 
possibilities of a genuine transformative potential of international education and suggest that 
we should look at these projects in the context of their long historical development.  
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